
!
VERB	  Vol.	  3	  Issue	  1,	  Spring	  2014

!  !! !!
Hello there,  !
As spring pokes it's head through the cold (for those in the northern hemisphere), what better way to welcome 

it than with a 2-year anniversary of VERB! Since 'two is company', it is suitable that we bring you good research 
from our ever-increasing SIG companions; At the beginning of 2013 we had 118 members. As it stands now, we 
have 131! This not only makes us one of the bigger JALT SIGS, but also a fully functional voting JALT SIG! With 
our increase in size, so do we increase our categories of VERB submission types with book reviews. In this section, 
Kent Hatashita reviews Nation's second edition of Learning Vocabulary in Another Language, and then Joseph 
Poulshock reviews Teaching Vocabulary by Lessard-Clouston. Before the two book reviews however, Mutahar 
Al-Murtadha starts the issue off by sharing research into productive vocabulary tasks and Japanese EFL learners' 
accuracy, fluency, and motivation. Following this productive discussion, Masaya Kaneko talks about the necessity 
of the 10,000-word frequency and beyond, to the Eiken test. This may necessarily be one to put to the test. Finally, 
after the two book reviews, the SIG News section enlightens with information regarding our 3rd annual SIG 
symposium (SIGposium), as well as information regarding publishing with VERB. !

We would like to thank the authors for taking time out of their busy schedules to contribute high-quality 
research to those of us word lovers. Also, a big thank you to all of the reviewers for helping to fine-tune the articles 
to what you see below. We are privileged to be in good company with you all!   !!!!!

The VERB editors 
Tomoko Ishii & TJ Boutorwick   !!
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Short Papers !
The relationship between productive 
vocabulary tasks and accuracy, fluency, and 
motivation of Japanese EFL learners 

Mutahar Al-Murtadha 
murtadha77@yahoo.com !

Background        
One essential component of language ability is 

vocabulary knowledge (Bachman & Palmer, 1996; Carroll, 
1968; Meara, 1996; Schmitt, 2010). Amongst other 
categories, for the purposes of this paper, vocabulary 
knowledge can broadly be divided into two categories: 
receptive knowledge and productive knowledge (Nation, 
1990; Schmitt, 2010; Waring, 1997; Webb, 2008). Receptive 
vocabulary knowledge refers to recognition and 
comprehension of vocabulary (Schmitt, 2010; Nation, 1990), 
and, unfortunately, this is the focus of many EFL students. 
Productive vocabulary knowledge, on the other hand, refers 
to the actual use of the vocabulary learned. In other words, 
productive vocabulary knowledge, which is the focus of this 
paper, refers to the ability to produce vocabulary fluently and 
accurately (Read, 2000; Schmitt, 2010) for communicative 
purposes.                     

From my classroom observations, I noticed that it is this 
productive vocabulary knowledge that most EFL learners 
need to develop as most of them tend to focus on receptive 
vocabulary learning, probably in order to do well in reading 
and vocabulary tests or because they do not feel comfortable 
with communicative activities. Unfortunately, without 
actually using the language in the classroom, students will 
not be able to meaningfully interact with others outside of the 
classroom. Therefore, it is of crucial importance for EFL 
learners to become fluent language learners who possess a 
reasonable productive vocabulary size.                                      	


In regard to productive vocabulary size in the Japanese 
context, previous studies revealed that Japanese 
undergraduate students have an average of 2000-3000 word 
families (Barrow, Nakashimi and Ishino, 1990; Shillaw, 
1995). According to Nation (2010), about 2000-3000 words 
might cover approximately 80% of an academic text at the 
undergraduate level, and, when speaking or writing, EFL 
undergraduate students usually use about 1000-2000 words. 
However, results of previous research may not be generalized 
to all Japanese students. In fact, the actual classroom 
situation is far from these results – the majority of my 
Japanese Science, Engineering, and Technology university 
students, for example, fail to use 1000-2000 words when 
speaking although they do well in the vocabulary quizzes 
that include fill-in-the-blanks or translation items. The 
question that arises here is: How can their productive 
vocabulary knowledge be improved?              

Research literature (Lee & Munice, 2006; Zhong & 
Hirsh, 2009) indicates that students’ productive knowledge 
can be increased through productive classroom tasks. A study 
conducted on high-school ESL learners (Lee & Munice, 
2006) revealed that learners’ productive use of vocabulary 
increased after 14 days of productive tasks.  In spite of the 

long-held belief that receptive knowledge grows faster than 
productive knowledge (Laufer 1998; Laufer & Paribakht 
1998),  a study conducted by Zhong & Hirsh (2009) on 
Chinese students surprisingly showed that students' 
productive knowledge grew faster than their receptive 
knowledge after four months of learning vocabulary 
productively. Motivation of these Chinese learners might 
have also contributed positively to improving their 
productive knowledge as previous studies have revealed that 
motivation affects L2 learners’ vocabulary knowledge 
(Fernández, 2010; Gardner, Lalonde & Moorcroft, 1985; 
Elley, 1989; Gardner & MacIntyre, 1991).       

However, while previous studies focused on the actual 
productive vocabulary improvement, students’ perceptions of 
productive vocabulary tasks remain relatively unexplored. 
While I was teaching vocabulary productively, I did not 
know what students thought of the productive tasks and 
decided to investigate their perceptions. Investigating 
students' perceptions might give us an idea of how students 
view productive vocabulary learning, why their productive 
vocabulary knowledge is limited, and what classroom 
activities are most effective, based on what students 
themselves think.        
  
Aim  

The majority of Japanese EFL students seem to focus on 
receptive vocabulary learning, so this study aims at exposing 
them to productive vocabulary learning tasks and 
investigating their perceptions of the relationship between 
these tasks and their fluency, accuracy, and motivation to 
learn vocabulary productively. It is of crucial importance to 
expose students to productive vocabulary learning strategies, 
and then see how they perceive them.              !
Methods 

The participants of this study were Science, Engineering, 
and Technology students taught by the author at a Science 
and Technology university in Japan. Most of them have poor 
communicative skills. The study used the textbook Reading 
Explorer 1 (Douglas, 2009), which is used by students at the 
university. Students learned vocabulary of the reading texts 
using two classroom tasks: receptive and productive tasks. 
First, they learned the meanings of the new vocabulary 
receptively using their dictionaries and the context of the 
reading texts. At the end of each unit, students were asked to 
use the vocabulary productively in sentences. Feedback was 
provided to students as a class. And to investigate students’ 
perceptions of the relationship between this productive 
vocabulary task and their accuracy, fluency, and motivation, 
a short survey was administered. The survey was used for 
two reasons: first, it can get the perceptions of as many 
students as possible; second, because of the researcher’s 
limited Japanese proficiency, the survey seemed the ideal 
option. The survey was translated into Japanese to make sure 
all students understood the questions.               !
Sample 

In each unit of the textbook, students encountered 10 
words highlighted in red. These highlighted words are not 
topic-specific words. They are frequent words that can be 
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found within the Academic Word List (AWL) or General 
Service List (GSL). About 70% of these words are found 
within the GSL and about 20% can be found within the 
AWL. The participants used 40 of these highlighted words 
(the words in four units of the textbook) in sentences, 
creating 217 different sentences throughout the semester. The 
words included all parts of speech.            !
Preliminary Results   

Students were asked to answer three main questions 
about their perceptions of the impact of the productive 
vocabulary task on their fluency, accuracy, and motivation.   

The first question asked about the impact of the 
productive task on accuracy. Figure 1 shows the results. 
Fifty-six percent of the students thought that this productive 
vocabulary task contributed positively to their accuracy, 
while 10% of them thought that productive vocabulary 
learning did not improve their accuracy. Thirty-four percent 
of the students could not say either way.        
 

Figure 1: Effect of productive vocabulary learning on 
accuracy 

The second question investigated students’ perceptions of 
the relationship between the productive vocabulary task and 
their fluency. Figure 2 shows the results. Fifty-three percent 
of the students believed that this productive vocabulary task 
improved their fluency, while 10% of them did not believe 
that it improved fluency. Thirty-seven percent of the students 
neither agreed nor disagreed.   

The third question investigated the relationship between 
the productive vocabulary learning task and students’ 
motivation to learn vocabulary productively in the future. 
Figure 3 shows the results. Thirty-nine percent of the 
students believed that this productive vocabulary task 
motivated them to learn vocabulary, while 18% of the 
students believed that this task was not motivating. Forty-
three percent of the students could not say either way.   !
!
!
!

Figure 2: Effect of productive vocabulary learning on fluency 

Figure 3: Effect of productive vocabulary learning on 
motivation  

Preliminary Conclusions   
This small-scale study, as pointed out earlier, has gone 

some way towards understanding Japanese EFL learners’ 
perceptions of the relationship between productive 
vocabulary tasks and their accuracy, fluency, and motivation. 
Results of the study showed that 39-56% of the students 
believe that these productive tasks have a positive effect. 
This supports claims of previous studies that learning 
vocabulary might be affected by the kind of learning tasks: 
receptive or productive (Webb 2005, 2007, 2009) as focusing 
on receptive learning might only lead to gains in receptive 
knowledge, while productive learning tasks can contribute 
positively to increasing both the receptive and productive 
knowledge (Griffin & Harley 1996; Waring 1997). Over half 
of the students realized the importance and effect of learning 
vocabulary productively. These results show the importance 
of exposing Japanese EFL students to productive vocabulary 
learning tasks.  

However, based on the responses to question 3, this task 
did not seem to motivate the majority of the students to learn 
vocabulary. Although over half of the students perceived the 
productive vocabulary task to be effective for accuracy and 
fluency, only 39% believed it to be motivating. It is probable 
that students have extrinsic motivation: to pass the course. If 
students are really motivated to use English productively, 
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their perceptions of these effective productive tasks could be 
different, especially since over half of them believed 
productive tasks are effective. This supports results of a 
previous study conducted by Al-Murtadha (2012) that 
Japanese university students perceive receptive learning tasks 
to be more motivating than productive tasks.            !
Future Directions   

In a replication of this study, many issues could be 
improved. First, this study can be replicated with different 
productive vocabulary tasks to find the most motivating 
ones. Furthermore, the study is limited to one institution, so 
future studies on the perceptions of students at other 
institutions might also show different results. Another issue 
that may be a fruitful avenue of investigation for future 
studies is the effect of students’ major on their motivation to 
learn vocabulary productively. If students’ major has an 
effect on their motivation to learn English, it might be a good 
idea to use different tasks when teaching different majors, 
based on each major’s needs and interests. From my 
classroom observations, I noticed, for example, that Biology 
students tend to communicate more than Electrical 
Engineering students. Finally, future studies that employ both 
a survey and interviews might reveal deeper results.                           !
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Receptive vocabulary size required for the first 
grade of the Eiken test: Is learning a vocabulary 
beyond the 10,000-word frequency level necessary? !

Masaya Kaneko 
m-kaneko@mail.dendai.ac.jp !

Background 
Findings from recent text coverage studies indicate that 

learning a vocabulary beyond the 10,000-word frequency 
level seems not plausible. As Nation (2006) showed, the 
most frequent 8,000-9,000 word families plus proper nouns 
accounted for 98% of five newspaper corpora. Webb and 
Rodgers (2009a) examined the vocabulary appearing in 88 
television shows and 318 movie scripts (2009b) and found 
that the most frequent 7,000 word families plus proper 
nouns and marginal words were sufficient to cover 98% of 
the television programs and 6,000 word families for the 
movies.  

In contrast to these findings, some Japanese EFL 
learners aim to attain a vocabulary beyond the 10,000 
frequency level. One causal factor may stem from the 
influence of the first grade of the Eiken test. The Eiken test 
is a Japan-developed English proficiency test. There are 
seven different grades and the first grade is the most 
advanced level. According to the developer of the Eiken 
test, the vocabulary required for the first grade ranges from 
the 10,000 to 15,000 frequency level (Hirai, 2000). There 
are two peer-reviewed studies available which investigated 
the lexical level of first-grade tests in terms of text 
coverage. Hirai (2000) investigated the vocabulary 
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appearing in reading passages of the two past tests. The 
vocabulary level was determined using the General Service 
List (West, 1953) and the University Word List (Xue & 
Nation, 1984). She found that the 2,800 word families 
provided 86.3% coverage of the tokens. Chujo and 
Oghigian (2009) examined the vocabulary appearing in all 
the sections of four past tests. Using Nation’s (2006) British 
National Corpus (BNC) word-family lists, they showed that 
4,000-7,000 word families covered 95% of the running 
words.  

Although informative, these studies have limitations. 
First, both studies considered 95% coverage to be 
sufficient. This figure was derived from Laufer’s (1989) 
reading study. Ninety-five percent coverage enabled the 
majority of the participants in her study to obtain a reading 
comprehension score of 55%. However, passing scores for 
the first grade are usually set at around 70% of the 
maximum score (e.g., 78 out of 113 points is the cut-off 
point for the 2013 winter test). Research suggests that if 
more than 60% comprehension level is desired, 98% 
coverage would be an appropriate figure (Hu & Nation, 
2000; Schmitt, Jiang, & Grabe, 2011). Therefore, 95% 
coverage is not sufficient for Eiken first-grade tests. 
Second, in Chujo and Oghigian’s study, all the separate 
sections were combined into one corpus, which is a 
methodological flaw because productive (writing) and 
receptive skills (reading and listening) were mixed. The 
study also put the vocabulary in the spoken discourse 
(listening) and that of the written discourse (reading) 
together. However, as research suggests, spoken discourse 
employs greater use of high-frequency vocabulary than 
written discourse does (e.g., McCarthy & Carter, 1997; 
Nation, 2006).  !
Aims 

The present study aims to ascertain whether Eiken first-
grade tests require a vocabulary beyond the 10,000 
frequency level for receptive purposes. This was done by 
examining the vocabulary appearing in reading and 
listening passages of three past first-grade tests.  !
Methods 
Materials 

The vocabulary appearing in reading and listening 
passages from the latest three first-grade tests (one 
administered in 2012 and two in 2013) was examined. 
First-grade tests contain five reading and 21 short listening 
passages. Thus, a total of 15 reading and 63 listening 
passages was analyzed.  

Several modifications were made. First , all 
abbreviations were put back to original full forms (e.g., 
GE=genetically engineered) to avoid miscalculation. 
Second, contractions containing d were modified to 
separate components (e.g., I’d = I would or I had) because 
RANGE (Heatley, Nation, & Coxhead, 2002), a lexical 
frequency profiler used in the present study, is unable to 
recognize the difference.  
  
Nation’s BNC word lists 

The word frequency level was determined using 
Nation’s (2006) BNC word-family lists. The main rationale 
was that they allow analyses beyond the 10,000 frequency 
level.  

The present study counts the vocabulary in terms of 
word families. Some might argue that lemmas are a better 
choice as research suggests that L2 learners seem unlikely 

to know all derivations of words they learn (Schmitt & 
Zimmerman, 2002). However, we can speculate that test 
takers for this highly advanced level are familiar with some 
members of a word family and may be able to apply their 
previous knowledge to understand other family members as 
suggested by Nation (2006).  !
Text coverage figure 

The present study adopted 98% coverage as the standard 
for both reading and listening comprehension. A recent 
large-scale reading/text coverage study conducted by 
Schmitt, Jiang, & Grabe (2011) showed that the participants 
were able to answer comprehension questions correctly at a 
mean rate of 68.3% at 98% coverage. Thus, 98% coverage 
may be more appropriate for first-grade tests taking into 
consideration the passing score (around 70%). 

For listening comprehension, research suggests that 
95% coverage might be sufficient (Bonk, 2000; Van 
Zeeland & Schmitt, 2013). However, in both studies, 
participants were allowed to listen to passages more than 
once. For first-grade tests, there is only one chance. It is 
also noted that the 98% coverage group yielded higher 
mean scores than the 95% pool in Van Zeeland and 
Schmitt’s study. From those two reasons, 98% coverage 
was adopted for the present study because it may 
compensate for the lack of aural input and produce more 
stable comprehension.  !
Results 

Table 1 illustrates cumulative coverage figures on the 
reading passages. If we include coverage figures for proper 
nouns, the most frequent 8,000-9,000 word families were 
required to account for 98% of the reading passages. Table 
2 depicts cumulative coverage figures on the listening 
passages. Assuming that proper nouns are known, then the 
most frequent 5,000-6,000 word families yielded 98% 
coverage.  !

!

Table 1
Cumulative Coverage Figures on Reading Passages 
from Three Past Eiken First-Grade Tests
Frequency  
bands

2012  
Test 3

2013  
Test 1

2013  
Test 2 Mean

Proper nouns 3.68 3.10 2.68 3.15
Marginal words 3.68 3.10 2.72 3.16
1,000 75.97 74.58 72.40 74.31
2,000 86.61 87.37 83.06 85.68
3,000 90.75 90.31 87.89 89.65
4,000 93.61 93.14 91.68 92.81
5,000 95.47 95.19 93.90 94.85
6,000 96.40 96.00 95.24 95.88
7,000 97.72 96.77 96.39 96.96
8,000 98.18 97.89 97.23 97.76
9,000 98.64 98.43 97.88 98.31
10,000 99.18 98.58 98.19 98.65
11,000 99.30 99.01 98.76 99.02
12,000 99.45 99.32 98.99 99.25
13,000 99.60 99.63 99.22 99.48
14,000 99.64 99.67 99.37 99.56
Not in the lists* 99.99 99.98 99.98 99.98
Tokens 2584 2581 2609 2591
Note. Totals of percentages are not 100 because of 
rounding.
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!
Discussion 

One important implication is that the knowledge of the 
5,000 to 9,000 frequency-level vocabulary is crucial for 
Eiken first-grade tests. Acquiring such mid-frequency 
vocabulary is problematic as Schmitt and Schmitt (2012) 
emphasize that neither classroom interaction nor textbooks 
generally provide enough repetition of these levels of 
vocabulary to be picked up. Thus, some intentional 
recycling of vocabulary from these frequency bands needs 
to be ensured. One way to achieve this is the use of Mid-
frequency Readers, which are available for free at Paul 
Nation’s (n.d.) website. There are three levels of graded 
readers available: 4,000, 6,000, and 8,000. These graded 
readers can be used to help facilitate acquisition of mid-
frequency vocabulary. !
Conclusions and Future Directions 

The results indicate that learning a vocabulary beyond 
the 10,000 frequency level may not be necessary for the 
reading and the listening section of Eiken first grade tests. 
One limitation with the present study is that it exclusively 
focused on the receptive vocabulary. The vocabulary size 
required for the writing and vocabulary section was not 
estimated because a text-coverage analysis may not be 
appropriate in examining these two sections. Future studies 
investigating the lexical load for the two remaining sections 
need to be conducted before the findings are considered 
conclusive. !
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Book Reviews !!
Learning Vocabulary in Another Language. 
Second Edition. by I. S. P. Nation.  !
Cambridge University Press (2013) xiv + 624 pp. 
ISBN 978-1-107-04547-7 (hardback) 
ISBN 978-1-107-62302-6 (paperback) !

Reviewed by  
Kent Hatashita 

kdhatashita@gmail.com !
Since penning the first edition of Learning Vocabulary in 

Another Language in 2001, there has been exponential 
growth in the amount of research and information pertinent 
to the teaching and learning of vocabulary. Designed mainly 
for use by in-service or pre-service language teaching 
professionals, each chapter of the second edition provides an 
extensive body of current and relevant research to support its 
conclusions and notes areas of possible inquiry where 
additional research could further inform practice. In addition, 
advanced learners of another language may also gain insights 
into effective practices of vocabulary learning based on the 
most current research and time-tested strategies. Nation 
emphasizes the multi-faceted ways to approach teaching and 
learning of words including !

• different ways to teach or explain various aspects of 
vocabulary, associations, and collocation 

• vocabulary in listening, speaking, reading, and writing 
• glossing and graded readers 
• academic vocabulary 
• learning strategies, learning from context, word parts, 

dictionary use and word cards 
• multi-word units 
• testing 
• how to design the vocabulary segment of a language 

course.  !
Picking up where the first edition left off, the introduction 

reiterates the primary governance seen throughout the book, 
namely that vocabulary learning needs to be framed within 
the four strands of a well-designed language course: 
Comprehensible meaning-focused input during listening and 
reading exercises, Comprehensible meaning-focused output 
during speaking and writing exercises, Language-focused 
learning involving the direct instruction and learning of 
language, and the Fluency development strand which 
develops the learners ability to have known language readily 
available for use.  

The introduction goes on to list three general themes as 
well. The first is that the cost/benefit idea is influential on 
how the teacher and learner should approach the instruction 
and learning of high-frequency words as compared to mid-, 
or low-frequency words. For example if a word is in the top 
1000 most frequently used words, the teacher may want to 
take more time in the direct or indirect teaching of the word 
as compared to a mid- or low-frequency word. The learner 

should take a similar approach when considering how much 
time should be invested in learning a particular word. 
Secondly, the idea that learning a word is cumulative and 
requires a wide range of knowledge including aspects of 
form, meaning, and use. This reciprocates back to the idea of 
embedding vocabulary learning within the four strands. The 
third general theme is careful consideration is warranted 
when designing and analyzing vocabulary-learning activities 
to accommodate psychological conditions conducive to 
effective learning.  

Each of the fourteen chapters is presented in the same 
way- first by presenting relevant research and the latest 
information on the topic, then by stating the teaching and 
learning implications they have for the teacher and learner. 
The headings and sub-headings, often fashioned as questions, 
serve not only to orient the reader as to where they may be in 
the chapter, but also to quickly search for a topic in Contents.  

The first edition was comprised of 11 chapters (Nation, 
2001), but due to recent developments in the field, the second 
edition has been expanded to 14. Entire chapters have been 
dedicated to the learning of words from context, words parts, 
the use of dictionaries, and word cards. Space does not 
permit a discussion on each new chapter or all the updates 
found throughout the text, so it will be limited to a few of the 
more major revisions.  

The affects of the growth of corpus-based data analysis 
and inquiries is most visible in Chapter 1 which discusses 
high-, mid-, and low-frequency words. The inclusion of mid-
frequency words in the second edition is a direct result of 
corpus-based research and analysis since the book’s first 
publication. Recommendations on how to train learners to 
choose which words to learn based on these and other 
findings are particularly useful.   

An interesting addition to Chapter 2 is the section Do L1 
and L2 words share the same lexical store? Recent research 
has shed light on how learners store and access newly 
learned words in a foreign language. The studies cited 
suggest several conclusions including (1) low-proficiency 
learners automatically connecting L2 words to their L1, and 
(2) retrieval of an L2 word’s meaning isn’t necessarily 
accessed via the L1. Furthermore, not all semantic meaning 
is learned with only a few meetings, therefore supporting the 
need for a balanced approach to vocabulary learning through 
the four strands. Just as we increase our understanding of L1 
vocabulary over time, the lexicons of the L1 and L2 only 
differ because of the disparity in the number of known words 
and the depth to which specific words are known.  

Each chapter incorporates research, both recent and 
relevant, and models in a format that the reader will find easy 
to read. For those who are familiar with Nation and 
Macalister’s Language Curriculum Design (2010), the 
diagram leading off Chapter 14 representing curriculum 
development will be all too familiar. All references are 
located at the end of the chapter in which they appear further 
clarifying topic-specific research in each field and are a 
valuable resource for those interested in gaining further 
insights into vocabulary-related research. Any mention of 
vocabulary resources is accompanied by information on 
where the reader can find them, most of which are on 
Nation’s website, simplifying the appendices to just three: (1) 
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headwords of the Academic Word List, (2) vocabulary levels 
dictation list, and (3) function words in English.  

Anyone interested in improving their approach to 
vocabulary teaching and learning, regardless of which of the 
four strands their lesson(s) fall under, should read this book. 
For the pre-service language teacher, it offers a 
comprehensive foundation on which to integrate approaches 
to vocabulary instruction. For the in-service teacher, it is an 
opportunity to reposition their lexical pedagogy or validate 
practicing methodology based on some of the latest research 
in the field. It offers a comprehensive look into a field that 
has recently risen to an elevated level of attention and 
highlights areas where inquiry is still possible. It is a 
valuable resource; one which I’m sure will be referred to 
many times as researchers and practitioners continually 
refine their approach to teaching and learning vocabulary in 
another language. !
References 
Nation, I. S. P. (2001). Learning vocabulary in another 

language. Cambridge, UK: Cambridge University Press.  
Nation, I. S. P., & Macalister, J. (2010). Language 

curriculum design. New York, NY: Routledge.  !!!
Teaching Vocabulary by Michael Lessard-
Clouston.  !
TESOL Publications (2013). vi + 39 pp. 
ISBN 978-1931185974 !

Reviewed by 
Joseph Poulshock 

josephpoulshock@mac.com !!
New teachers need essential knowledge based on sound 

theory and best practices, which they can readily use in the 
classroom. Experienced teachers need the same knowledge to 
refresh themselves in current developments so they can keep 
growing as teachers. 

To meet these needs, TESOL Press has provided a series 
of short, introductory books (15 at the time of this writing) 
on various topics, including such titles as “Classroom 
Research for Language Teachers,” “Teaching Reading,” and 
“Teaching Vocabulary.” 

This review focuses on “Teaching Vocabulary” by 
Michael Lessard-Clouston, and if this short book reflects the 
quality of the whole series, it should be a helpful series 
indeed. “Teaching Vocabulary” provides basic, practical, and 
essential information for teachers. 

In five short chapters, Lessard-Clouston outlines essential 
ways for teaching vocabulary. As a classroom teacher and 
teacher educator, he regularly explains what he does in his 
classes, giving the text a personal tone full of practical 
advice. 

In the first chapter, the author makes the case for the 
importance of vocabulary, as central to English language 
teaching. He defines vocabulary as single lexical items, 
phrases, lexical chunks, or formulaic sequences. He 
summarizes Nation’s (2001) threefold conception of word 
knowledge, regarding form, meaning, and use, and then he 

paraphrases Nation’s 18 types of lexical knowledge. For 
those not familiar with these fundamentals of vocabulary, 
this is a clear and helpful chapter. 

Chapter Two provides further background for teaching 
vocabulary, emphasizing the intrinsic relationship between 
grammar and vocabulary. In practice, teachers may tend to 
emphasize grammar much more than vocabulary, and this 
chapter reminds us to value them more equally. Chapter Two 
also introduces the frequency approach for teaching 
vocabulary based on corpus linguistics. This approach helps 
students and teachers know what words they need to learn 
first (i.e., high-frequency vocabulary). Lessard-Clouston also 
suggests ways for teaching and learning mid-frequency and 
low-frequency vocabulary. This summary of the frequency 
approach is vital for new or experienced teachers who might 
be unfamiliar with it. 

With the essential background set, Chapter Three begins 
with an outline of nine empirically-based vocabulary 
teaching principles. Here is one example: “not all vocabulary 
is created equal.” Paraphrased, this would be: Remember. 
Words that are long, abstract, or polysemantic are harder to 
learn. This is good advice, especially for advanced learners, 
and it is conditioned by Barker’s (2007) guidelines that 
students should learn to decide about the costs and benefits 
of learning new words. Lessard-Clouston summarizes three 
questions from Barker to help learners evaluate the cost and 
benefit of learning new words. !

1. Is this a common word? 
2. Is it useful for me at my level? 
3. Is there a reason to learn this word now? !
These are helpful questions, and Lessard-Clouston is wise 

to stick to Barker's three basic questions. Barker (2007, 532) 
actually suggests 12 questions and a 13th, with 6 choices 
attached to it. Even if students only ask the three questions, it 
would be very time-consuming considering the number of 
words they must learn. To use this heuristic, students will 
need to learn how to use it automatically. We can tell teachers 
and students why some words are harder than others, but 
when we start to give them tools for deciding cost and 
benefits for learning, we need to take care not to burden them 
with strategies that might become unwieldy. Again, Lessard-
Clouston does well to keep things simple and practical.  

“Teaching Vocabulary” is a short and simple introduction, 
but just beneath the surface, readers will feel the complexity 
and massive size of the task of learning and teaching 
vocabulary. To help with this challenge, Lessard-Clouston 
gives “Reflective Breaks,” asking questions and giving tasks 
to readers. Some of the questions and tasks are practicable, 
but others can require serious thought and time from readers 
where they will face some complicated challenges that will 
take them beyond the scope of the book.   

Chapter Four sets out ways to assess the vocabulary 
levels of students in order to match instruction with student 
gaps in lexical knowledge. This raises two of the most 
important questions about vocabulary. For all levels of 
students, where are their gaps of lexical knowledge, 
especially for high frequency vocabulary, and how can we 
fill those gaps? 

Lessard-Clouston lists a number of the well-known tests 
that assess lexical knowledge, for example Nation’s (2008) 
Vocabulary Levels Test (VLT). Such tests provide general 
guidance for teachers and students, estimating student 
vocabulary size (e.g., vocab size 400 words) and telling 
learners where to start studying (e.g., start working on the top 
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1000 words). For many teachers this introduces something 
that may not be commonly practiced: assessing general 
vocabulary knowledge in order to know what vocabulary to 
teach. 

Chapter Five closes out the book with a number of 
helpful guidelines for teaching vocabulary. These guidelines 
include suggestions on how to use Nation’s (1996) Four 
Strands for vocabulary teaching: (1) meaning-focused input, 
(2) meaning-focused output, (3) language-focused 
instruction, and (4) fluency development. Though many 
teachers may know the four-strands as a description of a 
well-balanced language course, it is also helpful to apply 
them directly to vocabulary learning. 

Lessard-Clouston has filled “Teaching Vocabulary” with 
sound guidelines based on current research and pedagogy, 
and veteran and novice teachers will find many ideas that 
they can use immediately. The book gives a concise digest of 
best practices. At times, I wished the ideas had been 

enumerated in fuller clarity in the form of lists or precise 
outlines of step-by-step directions. But in a book limited to 
only 39 pages, it is certainly brimming with helpful advice. !
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!!

Please send your submission to: jaltvocabsig.verb[at]gmail.com

For more information, visit: http://jaltvocab.weebly.com

Short Papers 
!
• Contributions to Short Papers, 
Word of Mouth, and Book Review 
sections must not exceed 1000 words, 
excluding references and titles. They 
are expected to adhere to APA 6th 
edition formatting guidelines. All 
submissions will undergo peer review, 
and may require rewriting and 
resubmission for acceptance. 
!
• The call for papers deadline is: 


June 30th

Event Info
!
• If you know of a vocabulary-
related event, or if you are planning 
to organize an event, please let us 
know!
!

New Ideas

!
• We are always seeking new ways 
to make VERB tailored to the needs 
and the tastes of our members. 
Please let us know if you have any 
ideas for new types of submissions!
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!
  SIG NEWS

The Seventh Annual Extensive Reading Seminar 
in collaboration with the Vocabulary SIG 

!
Date: Sunday September 28, 2014 

Place: Keisen University, Tokyo 

Plenary Speakers: Dr. Charles Browne & Dr. Junko Yamashita 

Theme: Covering the Text: Vocabulary and Reading Comprehension 

  
The call for papers will be open from April 15 at: 

http://www.ersig.org/drupal-ersig/7th-er-seminar

Vocabulary Symposium 2014 
!
Date: Saturday June 14, 2014 

Place: Kyushu Sangyo University 
  http://www.kyusan-u.ac.jp/E/index.shtml 

Featured Discussants: Prof. Batia Laufer & Prof. Akiyo Hirai 

Symposium 1: Vocabulary Learning 
Lunch and Poster Sessions 
Symposium 2: Vocabulary Assessment !

Symposium website: 
 http://jaltvocab.weebly.com/symposium.html

http://www.ersig.org/drupal-ersig/7th-er-seminar
http://jaltvocab.weebly.com/symposium.html
http://jaltvocab.weebly.com/symposium.html
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